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THE following remarks on education in North 
Carolina as I saw it, or rather on a few selected 
phases of it, are the outcome of five months' 
sojourn in the state. Obviously, therefore, nothing ap- 
proaching a full analysis can be attempted, nor would 
such be desirable even were it possible, as the educa- 
tional authorities are fully alive to the situation. The 
point of view here presented is based entirely on per- 
sonal observation, analysis, and comparison. Much 
of it is personal opinion. None of it is dogmatic. 

It had been very difficult — sometimes impossible — 
to gain a first-hand knowledge of the European schools 
and the methods employed. In this respect North 
Carolina and the whole United States, showed a de- 
cided contrast. I was welcomed everywhere, and no 
reasonable effort was spared to acquaint me with 
every phase of the educational work that is done. 
Invariably the superintendent or supervisor accom- 
panied me on the tour of a particular county, and the 
opportunities for information, discussion, and inspira- 
tion thus afforded were not the least valuable out- 
come of the visit. I desire to express my thanks and 
appreciation to those educators who have so willingly 
afforded me every assistance within their power. 

THE DISCIPLINE IS GOOD 

The discipline in the class rooms was found to be 
exceedingly good, especially when contrasted with that 
found in New York City, where in many cases the 
children seemed to have discovered and applied an 
eleventh commandment which would seem to read, 
"Teachers, obey your pupils." It is being recognized 
in North Carolina that authority must be based on 
child psychology, that this knowledge must be used 
to direct, inhibit, as the occasion demands. The child 
cannot be left to act on his own instincts, impulses, 
and desires. The teacher has aims and objectives 
which the child can never comprehend but which are 
none the less necessary for healthful growth, mental 
and physical. Theories of free expression and self- 
development are very fine-sounding, in theory. That 
rare and necessary virtue, especially in a democracy, 
of obedience to authority manifested itself in a most 
refreshing manner. True liberty can exist only where 
there is a proper regard and respect for properly con- 
stituted authority. Pestalozzi's principle that "the 
time for learning is not the time for judging and not 
the time for criticizing" does not need to be learnt and 
is being intelligently applied. 



TEACHERS LACK PROFESSIONAL TRAINING AND ARE WEAK 
IN TECHNIQUE 

On the whole there does not seem to be much real 
teaching. There is too much assigning and an extreme 
dependence on text-books, which have been described 
as "props of indolence." This description does not 
apply in this case. Rather is it due to a lack of train- 
ing. This seems to be one of the greatest problems of 
the future, viz., extensive machinery for the proper 
training of teachers with due emphasis on the strictly 
professional subjects. The teachers do not lack in en- 
thusiasm, but they are deficient in professional train- 
ing and are consequently weak in the technique of 
teaching. Organization on their part may do much 
to cultivate the professional spirit. The regular teach- 
ers' meetings seem to do little in furtherance of this. 
They should be organized into societies with regular 
periodic meetings, when they themselves do the talk- 
ing, with an annual conference of, say, a week's du- 
ration. Their difficulties should be discussed and so- 
lutions offered, and, more still, they should take an ac- 
tive part in formulating the educational policy of the 
state, in urging action along certain lines by the cen- 
tral authority, and in insisting that education be kept 
free from "dirty" politics in general. They should be 
brought to feel their individual and collective respon- 
sibility for the progress of education as a whole. They 
do not want to be lectured to, they want encourage- 
ment and inspiration, and opportunities to "talk mat- 
ters over," and for social and professional intercourse 
with their own kind on a footing of equality. 

DECENTRALIZATION A HANDICAP 

Decentralization is another dark cloud on the edu- 
cational horizon. State control of education obtains 
in all the European countries where education had at- 
tained its highest point. No suggestion can be offered. 
The scheme is too comprehensive. And furthermore 
this is not an article on state control of education. 
We could almost have wished that it were. It is not 
a panacea method of curing all educational ills, but 
we make bold to say that all these can be brought ap- 
preciably nearer to the ideal by closer centralization, 
as regards both control and finance. Here, too, indi- 
vidual and collective responsibility must be empha- 
sized, and the practice of local contributions to local 
educational needs be consigned forever to the scrap 
heap. Teachers should not be "hired" but should be 
"appointed" by a local board or committee on the 
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recommendation of the superintendent which appoint- 
ment should be subject to the approval of a central 
department who will lay down the requirements and 
assure adequate compensation. 

FARM-LIFE SCHOOLS 

The farm-life schools are such in name only. The 
movement to establish such schools is still in its ex- 
perimental stage and is a step in the right direction. 

THE COUNTRY SCHOOL: PUPILS AND TEACHERS 

The visits paid to the one-teacher rural schools were 
a pure joy. In one dilapidated school where it was 
necessary almost literally to "clamber" into the build- 
ing the inspiration received far exceeded any gained 
from academic discussions and fine sounding theories 
in the lecture rooms of universities in six countries on 
three continents. The external conditions were of the 
worst, but the "atmosphere," "the tone," of the place 
was exhilarating. It was delusive and indefinable, but 
there was a something in the attitude of the teacher 
and pupils alike that spelled success. 

The country children were apparently apathetic, 
dull, slow-witted, unresponsive. But there were de- 
tected among them the flashing eye, the bright face 
and keen appreciation that had in them the makings of 
future leaders. And there were among them the 
Oliver Twists who were always asking for more. 
Some, it might have been predicted, would attain suc- 
cess because of their education, many through their 
own efforts and because of their native ability — in 
some cases, even, in spite of the education they re- 
ceived. A few of the teachers are not earning the 
small salary of $40 or $50 a month they receive, most 
of them are earning far more, some are earning three 
and four times what they are being paid. 

SCHOOLS IN FACTORY TOWNS 

The holding power of the schools in the factory 
towns is very weak. There are cases where the lower 
grades have anywhere from 40 to 100 pupils each, 
and the graduating class is composed of only two 
or three students. To the question whether the teach- 
ers cannot do anything to improve this state of af- 
fairs, two different answers were given : one that they 
lack the vision, and the other that nothing they could 
do would materially improve the situation. These 
reasons are obviously unsatisfactory. Something can 
be done. The question is, "What"? 

SCHOOLS OF THE MOUNTAIN REGIONS 

Greater attention should be paid to the schools in 
the mountain regions. There the educational oppor- 
tunities are by no means so extensive as the situation 
warrants. There live the people with great potentiali- 



ties. They are largely undeveloped, unprogressive, 
static, because of environmental influences. They 
are not degenerate. There is the land that has lain 
fallow for centuries and is now waiting cultivation by 
intelligent educational methods. 

Concerted effort, co-operation, intelligent direction, 
sympathy and understanding, a feeling of mutual re- 
sponsibility and a realization of the vastness and 
worth-whileness of the task, a heart that beats in the 
right place and loosened purse-strings will in a few 
decades bring North Carolina education into the homes, 
into the fields, into the very life of her inhabitants. 



ENGLISH TEACHERS' COLUMN 

AMOUNT OF WRITTEN WORK 

SINCE the amount of written work a student has 
to do in the high school English course is an im- 
portant consideration, not only if the student imme- 
diately begins a career after leaving high school, but 
also if he intends to make a temporary sojourn in col- 
lege in preparation for that career, it might be of in- 
terest to give the results of a series of questions asked 
of typical classes in the Freshman English course of 
the University of North Carolina, as to the quantity 
of writing each student had to do in the last two years 
of his high school training. The answers of the Fresh- 
men to these questions, while of course they are only 
approximately correct, are probably accurate enough 
to admit of somte general conclusions being drawn 
from them. It should be said here that the following 
tabulation is not intended in any sense as a criticism 
upon the prevailing practice of the high schools of the 
State, for no criticism would be justified without a 
more thorough investigation than has been undertaken. 
The figures given, however, may show the need of 
uniformity of practice with regard to the amount of 
high school written work in English, so far as uni- 
formity may be possible and desirable. 

Information was asked for upon the following 
points: first, how many themes the student had had 
during his last two years in high school, and second, 
how many papers he had been required to hand in 
outside of themes. One hundred and sixteen students 
responded. Answering the first question, 39 students 
said they had had one theme per week; 20 students 
had written two themes a week; and 12 had composed 
three a week. On the other hand, 26 students had had 
only one theme every two weeks during the last two 
years of their high school life; 15 had had one theme 
a month or less; and 1 was guiltless of any theme 
work at all. Three students gave indefinite answers 
to this question. The answers to the second question 



